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NEW VICTORY® SCHOOL TOOL™ resource guide 2010/ 11 Season

Suggested Pre-Show Activity.....................A

HELPS US SEE

NYS LEARNING STANDARDS

THE WORLD MORE CLEARLY.”

Throughout Skellig, Mina encourages Michael to really look at and see
what is in front of him. To do so, Mina often encourages him to draw. In the
following exercises, students will explore adapting and interpreting text
through the lenses of drawing and theater activities.

Photocopies of the excerpt from the book Skellig by David Almond
(one for each student); drawing paper (one for each student); art supplies like
colored pencils, markers, crayons, etc.

1.

2.

Print out the text on the following page and give one to each student.

First, ask students to close their eyes and listen to the text as you read it
aloud. Encourage students to imagine the scene as you read it.

. Discuss. What words or images stood out to you? What sounds might the

characters have heard in this scene?

. Next, as a class, read the excerpt again and discuss. Scribe some of the

responses for students to return to later.

What words or images stood out to you this time? What is happening in
this scene? What makes each of these characters unique? What might
the characters be feeling in this scene?

. Ask your students to draw a picture inspired by one image or moment from

the text. Reinforce that there is no “right” answer and each student is
creating his/her interpretation or adaptation with the drawing. Students can
refer to the discussion notes for inspiration.

BTG TN el Encourage students to be as detailed as possible in their drawings.
Also, encourage students to think about how to convey tone and mood (i.e.
with color choices, shadows, highlights, etc.).

6.

After students have completed their drawings, in groups of four have them
share their drawings with their group. Then, open the conversation out to
the whole class to discuss the artistic process.

REFLECTION QUESTIONS:

What inspired your drawing?

What challenges did you encounter creating a drawing
from written text?

What are some of the different interpretations/
adaptations we see around the room?

For more activities like this one, check out ADAPTATION

ivities
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Blueprin Focus

ART MAKING

Through an exploration of art materials and
techniques, students exercise imagination,
construct meanings, and depict their
experiences.

MAKING CONNECTIONS THROUGH VISUAL ARTS
Students connect the visual arts to other
disciplines.

THEATER MAKING: ACTING

Students participate in group activities,
including creative play, storytelling,
pantomime and improvisation.

THEATER MAKING: PLAYWRITING/PLAY MAKING
Students recognize and understand
the dramatic elements of a story prior
to putting pen to page: playwriting is
preceded by play making.

MAKING CONNECTIONS THROUGH THEATER
Students extend their understanding
of theater by connecting it to
learning in other disciplines.
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SKELLIG

BY DAVID ALMOND

The following is an excerpt from

Skellig by David Almond, Chapter 10

The take-out trays were down under newspapers and a heap of weeds. They'd tilted over
and lots of sauce had run out. When | looked inside, the char sui was all gluey and red and
cold. | dropped the soggy spring rolls into the same tray and went down toward the garage.

“You must be stupid,” | told myself. “You must be going round the stupid bend.”

| looked up at the blackbird on the garage roof and saw how it opened its yellow beak so
wide as it sang. | saw the sheens of gold and blue where the early light shined on its back.

| switched on the flashlight, took a deep breath, and stepped inside.

The scuttling and scratching started. Something skittered across my foot and | nearly
dropped the food. | came to the tea chests and shined the light behind.

“You again?” he squeaked. “Thought you'd gone away.”
“1've brought something,” | said.
He opened his eyes and looked at me.
"Aspirin,” | said. “And number 27 and 53. Spring rolls and pork char sui.”
He laughed but he didn’t smile.
“Not as stupid as you look,” he squeaked.

| held the take-out tray across the tea chests toward him. He took it in his hand but he
started to wobble and | had to take it back again.

“No strength,” he squeaked.

| squeezed between the tea chests. | squatted down beside him. | held the tray up and
shined the light onto the food. He dipped his finger in. He licked his finger and groaned.
He stuck his finger in again and hooked a long slimy string of bean sprouts and sauce. He
stuck his tongue out and licked. He slurped out pieces of pork and mushrooms. He shoved
the spring rolls into his mouth. The red sauce trickled down from his lips, down over his chin
onto his black jacket.

"Aaaah,” he said. “"Ooooooh.”
He sounded like he was loving it, or he was in pain, or both those things together. | held the

tray closer to his chin. He dipped and licked and groaned.

© The New 42nd Street, Inc.
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NYS LEARNING STANDARDS

EXTENSION ACTIVITY:

FREEZE FRAME

In this activity, students will work as an ensemble of actors to interpret/adapt one of their drawings for the stage.
(see previous activity)

1. Working in the same groups of four as the previous activity, ask students to select
one drawing from the group to work with.

2. Once students have selected a drawing, each group should create a frozen image

(or tableau) inspired by the drawing. It can be a literal interpretation of the drawing
or an adaptation of it.

LCELETMINIH Encourage students to use exaggerated gestures and facial expressions
in their frozen image so that the rest of the class can more accurately understand the
image.

3. Give students time to rehearse their tableau. Then, ask each group to share their
frozen image with the class.

4. Once the groups have each shared their tableau, discuss.
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REFLECTION QUESTIONS:

Why did you choose this image to bring to life?
What role did each of you have in creating the tableau (for example, was one of you the director)?

What was the difference between interpreting the text for a drawing and interpreting the drawing for a frozen image?

For more activities like this one, check out ADAPTATION

© The New 42nd Street, Inc.
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SKELLIG

BY DAVID ALMOND Suggested Pre-Show Activity........... A, LA

MOVING IMAGES

Photocopies of the excerpt from the book Skellig by David Almond (one for each student)

1. Explain to your students that Skellig, the play, is an 7. Once students have rehearsed their scenes, ask groups
adaptation by David Almond of his own book, Skellig. to present their work to the rest of the class.

2. As a class, discuss what the difficulties of adapting a 8. Askaudience membersto providefeedbackto each group
book into a play might be (i.e. deciding which parts to after they present their scene. One suggested model for
leave in and which to omit, changing scenes, etc.). feedback is to use the format “I notice Jlike

“l wonder ___.” Based on the work of choreographer Liz

3. Ask students to refer to their printed excerpt from Lerman, this model enables students to give construc-
Skellig (page 5 of this School Tool). Discuss the specific tive and critical feedback to their peers. This protocol
difficulties of adapting this particular text for the stage. encourages students to use positive communication with

each other, and to make clear and concise statements.
How is this scene told in its current form?

What type of narrative do you find in this scene - first Print the following page (one for each student or
person or third person? enough to share) and encourage students to utilize
What could be challenging about this text when adapting this model for giving feedback. The group receiving
it for the stage? feedback should listen, but not explain, clarify, or
Is there dialogue in the scene? comment on the feedback they receive. If time allows,

give the groups an opportunity to incorporate the
4. Brainstorm with your students and explain to them feedback they receive, rehearse, and present their

different theatrical elements that might be employed to revised work again to the class.

adapt this scene for the stage. Examples might include:
using a single narrator to explain what the characters
cannot say in dialogue, including a choral reading (Greek
chorus), acting out the entire scene without the help of e Challenge your students to be as creative as possible.
a narrator, etc. They might need to delete or omit some of the text,
but they should not add or write any new text for
their scenes.
¢ Encourage your students to use their bodies to create

Choral reading: When a group reads text aloud in unison A -
not only characters, but also props, ambient noise,

Pantomime: When we act out a scene without props or etc.
spoken words * A variation of this activity may be to assign each
Soundscape: A sequence of sounds created to enhance group a different theatrical device instead of giving
action and mood them the choice of three out of four.

5. Ask students to return to their original groups.

REFLECTION QUESTIONS:

How did using different theatrical devices help
you adapt the text for the stage?

6. Ask students to create a one-minute scene where they
use three of the following theatrical devices to make
their own adaptation of Skellig.

Which techniques were more effective when

a. Chorus seen in performance? Why?
b. Pantomime
c. Song Was one technique especially challenging? How?

d. Soundscape

For more activities like this one, check out ADAPTATION

© The New 42nd Street, Inc.
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Feedback Protocol

Based on the work of choreographer Liz Lerman, the following is a format for individuals
to use in order to give constructive and critical feedback to their peers.

This is an opportunity Example:
w ) . hat di for you to describe in | noticed your character
| noticed... What did yo;l objective terms what spoke faster than the other
actually see? you just experienced in characters, which made that
your peer’s performances. character stand out.

Example:
| liked the moment where the
two characters held hands.

This is an opportunity
What did you like or enjoy for you to give positive

lliked... about what you just saw? and subjective feedback

to your peers.

Example:
. . This is an opportunity | wonder why you chose to
| wonder... What iiij':;?:ei'd the for you to ask clarifying have the character enter from
) questions about the work. stage right instead of from
stage left?

© The New 42nd Street, Inc.
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SKELLIG

BY DAVID ALMOND Suggested Post-Show Activity..................A, LA

w5 SKELLIG

In the play, Skellig, the characters ask themselves who and what the
creature in the garage is. The play never gives us a clear answer to this
question. In this activity students will explore the play and will use the
evidence they think pertinent in order for them to make their own
inferences about who and what Skellig is.

Blueprin Focus

ART MAKING

Through an exploration of art materials and
techniques, students exercise imagination,
construct meanings, and depict their
experiences.

MAKING CONNECTIONS THROUGH VISUAL ARTS
Students connect the visual arts to other
disciplines.
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THEATER MAKING: ACTING

Students participate in group activities,
including creative play, storytelling,
pantomime and improvisation.

1. Using the outline to the right as an example, on the board, draw a

large outline of a human body with two big wings to represent Skellig.
THEATER MAKING: PLAYWRITING/PLAY MAKING

2. Ask students to think about the character Skellig and as a class, brain- Students recognize and understand
the dramatic elements of a story prior

storm about the fOIIOWing: to putting pen to page: playwriting is

a. On the outside of the body outline, write what the other preceded by play making.
characters think Skellig is.‘lnclude examples of what the otcher TR TR T T ST LTS
characters say about Skellig or how they act toward him since SHlden e adend e Undaretanding
these examples might illuminate what the other characters of theater by connecting it to
think he is. learning in other disciplines.

b. Inside the body outline, but not inside the wings, write what
Skellig says about himself. Include examples of what Skellig
says to the other characters as well as how he acts toward
them since these examples might give clarity to his identity.

3. Once the brainstorming is complete, ask students to use the knowl-
edge gained from the brainstorming to make suggestions about what
or who they believe Skellig is or what he represents. Write these
different ideas inside Skellig’s wings.

REFLECTION QUESTIONS:

Reading over these lists, what is illuminated for you after seeing the play?

What are some of the ideas we have about Skellig’s origin?

Does it matter to the story who or what Skellig is?
© The New 42nd Street, Inc.
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SKELLIG

BY DAVID ALMOND Suggested Post-Show Activity................. A, LA, MST

NYS LEARNING STANDARDS

BIRDS & ANGELS

In Skellig, author and playwright David Almond introduces Darwin’s theories of evolution and alludes to Skellig being
some sort of evolved creature — one evolved either from birds or angels. In the following activity, students will dig
deeper into some of the references used by Almond to further explore who and what Skellig might be.

1. Ask students to spend some time researching the Archaeopteryx (believed by many scientists to be the first bird).
As students go about their research, they should make note of any traits of the bird’s that may be similar to Skellig.

2. Next, invite students to spend some time researching William Blake and his writings on angels. Blake, convinced
that angels appeared to him, wrote many poems that included angels. As students go about their research, they
should make note of any characteristics that Blake writes about that may be similar to Skellig.

3. Print out and distribute one outline of Skellig to each student (see next page).

4. After students have explored the Archaeopteryx and William Blake’s writings on angels, invite them to record their
findings on the worksheet.

a. They should record their research and ideas on Skellig's similarity with the
Archaeopteryx and William Blake’s angels on the outside of the body outline.

b. Inside the body outline, but not inside the wings, students should write the evidence
from the play that supports Skellig being either evolved from a bird or from an angel.

c. Inside the wings, students should record their final thoughts on Skellig’s origin
or any outstanding questions they may have.

5. Invite students to discuss their thoughts and findings with the class.

REFLECTION QUESTIONS:

What did we learn about the Archaeopteryx? About William Blake’s writings on angels?

In what ways might the author and playwright, David Almond, have been influenced
by the Archaeopteryx and William Blake?

What are our final thoughts on Skellig’s origin?
© The New 42nd Street, Inc.
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